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he must educate himself.” 



Johann Amos Comenius 


Focus education more on the acquisition  
 of competences needed for an active civic,  


professional and personal life. 


Reduce inequalities in access to quality  
 education and pave the way for the  
 maximum development of the potential  


of children, pupils and students.



The implementation of Strategy 2030+ will lead to the creation and   development of an open education system that responds to the changing  



external environment and provides relevant educational content over   a lifelong perspective.



The goal of education in the next decade is to nurture an individual   equipped with basic and indispensable competences and motivated to   make the most of his or her potential in a dynamically changing world for   the benefit of his or her own development, for the benefit of others, and for  



the benefit of the development of society at large.


STRATEGIC OBJECTIVE 1 STRATEGIC OBJECTIVE 2
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Introduction



    Strategy 2030+ aims to modernise education so that children and adults  

can cope in the dynamic and ever-changing world of the 21
st century.



(8)Today we are witnessing many social changes that affect each and every area of hu-
 man activity. In order to be able to respond to these changes, we need to adequately 
 adapt the education system. Under Strategy 2030+, we are creating a system of mea-
 sures that aim to address the problems of the education system in the Czech Republic 
 while taking into account the broader transformations taking place in contemporary so-
 ciety. Strategy 2030+ aims to modernise education so that children and adults can cope 
 in the dynamic and ever-changing world of the 21st century. 


We are trying to achieve this in several ways. One of them is the transformation of 
 the  organisation  and  method  of  education  in  the  Czech  Republic  which  continues  to 
 reflect the needs of the past rather than the future. Strategy aims to develop an educa-
 tion system that enables children, pupils and students to acquire knowledge, skills and 
 attitudes that are useful in their personal, civic and professional lives. Considering the 
 significant changes in society brought about by dynamic developments, it is necessary 
 to adapt the content, methods and forms of education to these developments, while 
 creating an environment in educational institutions that is safe, fair, stimulating and suf-
 ficiently challenging for all. 


We want to set up the education system in a way that does not contribute to the 
 development  of  inequalities,  but,  conversely,  facilitates  access  to  a  quality,  com-
 mon education for all students and pupils, regardless of their personal characteristics 
 or  the  socio-economic  conditions  in  which  they  live.  Strategy  emphasises  the  need 
 to  reduce  the  dependence  of  learners’  educational  outcomes  on  the  social  status  of 
 their  parents  and  to  reduce  regional  and  inter-school  disparities  in  the  quality  of 
 education.  We  also  intend  to  place  a  greater  emphasis  on  the  individualisation 
 of education in order to develop the potential of each individual. 


In order to implement all of the above, we need to provide the necessary support 
 and  networking  to  education-sector  stakeholders  in  the  regions  where  they  operate. 


We will give due consideration and care to teachers and head teachers, as they are the 
 cornerstone of every school. We will support their initial and further training and sharing 
 of good practice. We will encourage the indispensable role played by parents in educa-
 tion, and their involvement and participation in the development of schools and their 
 community aspect.


Strategy also responds to current trends that are reshaping many areas of human 
 activity. One particularly pronounced trend is the fourth industrial revolution, which is 
 usually seen through the prism of technological progress as a revolution in digitalisation 
 and automation. However, it affects many other areas of human life. It is changing the 
 way we work with information – how we create, process and disseminate it. The ways in 
 which we communicate, how we get to know each other and how we solve problems are 
 changing. There is a growing need to understand the flow of information, to be able to 
 analyse it and reflect on it critically. The technological and social aspects of this industrial 
 revolution require the development of competences needed for success in personal and 
 professional life and in the labour market. The environmental changes we are currently 
 facing are equally important. Climate change, the loss of biodiversity, increasing air and 
 water pollution, the ever-increasing consumption of non-renewable resources and a de-
 clining raw material base are all contributing significantly to changes in the environment 
 in which we live. 



Introduction


System of measures


Competences for personal, 
 civic and professional life


Access to quality education 
 for all


The fourth industrial  
 revolution


Supporting education-sector 
 stakeholders


Environmental changes



(9)These challenges are so fundamental to today’s world that it is essential for the edu-
 cation system to respond to them. In Strategy 2030+, we reflect these changes and pro-
 pose measures to help build a society that is able to face current and future challenges 
 and find creative solutions.



Background information on Strategy 2030+ 


Strategy for the Education Policy of the Czech Republic up to 2030+ (Strategy 2030+) 
 is a follow-up document to Strategy for the Education Policy of the Czech Republic up to 
 2020. Its aim is to ensure a smooth transition to the next decade, to prepare the educa-
 tion system of the Czech Republic for the new challenges, and to address the problems 
 that persist within the Czech education system. Strategy 2030+, a document of a general, 
 overarching nature, describes the priorities to be addressed in the specified period, es-
 pecially in the field of regional education, non-formal learning and lifelong learning. For 
 higher education, the Ministry’s Strategic Plan for Higher Education from 2021 elabo-
 rates on the general priorities formulated by Strategy 2030+.


It has two main strategic objectives which focus on transforming the content of edu-
 cation (SO1) and on reducing social inequalities in education (SO2). These objectives are 
 further developed in strategic lines that focus on changing education itself, addressing 
 inequalities, supporting teachers, increasing professional capacity, trust and collabora-
 tion, and ensuring stable funding.


The education system in the Czech Republic is very diverse and there are big differ-
 ences between individual schools and individual teachers. Some parts of the education 
 system are already meeting the proposed objectives and have already implemented the 
 proposed measures. For other schools, specific measures will serve as inspiration on the 
 already  initiated  journey  towards  the  set  objectives.  However,  there  are  also  schools 
 for which the objectives and measures proposed in Strategy 2030+ will be challenging. 


These schools will receive efficient support.



 Context behind the establishment and existence   of Strategy 2030+ 


The  process  of  working  on  Strategy  2030+  began  at  the  end  of  2018.  In  January 
 2019, the Minister of Education, Youth and Sports established an eight-member external 
 expert  group  headed  by  Prof.  Arnošt  Veselý.  The  experts  were  tasked  with  preparing 
 a baseline document, Guidelines for the Education Policy of the Czech Republic 2030+, 
 which was to define the vision, priorities and objectives of education policy in the period 
 beyond the horizon of 2030. In November 2019, the group presented its work at a public 
 conference and a public consultation was held up to the end of 2019.


In January 2020, on completion of the consultation of Guidelines for the Education 
 Policy of the Czech Republic 2030+, work began on the text of Strategy 2030+ itself and 
 on the formulation of individual key measures that would lead to the fulfilment of the 
 set objectives. The process of drafting Strategy 2030+ was affected by the coronavirus 
 pandemic in spring 2020, which significantly limited the public events that had been 
 planned. However, in June it was possible to hold at least an online conference and dis-
 cussions in order to accommodate the suggestions of as many stakeholders as possible. 


The preparation of the new strategic document was based on maximum openness 
 and transparency. It included a series of public consultations and roundtables involving 
 the widest possible range of education policy stakeholders. We used a variety of commu-
 nication tools, including social media. The aim was to ensure that both the professional 
 and the general public were as informed as possible about the future plans for the Czech 
 education system and had the opportunity to actively influence these plans themselves. 


Overarching document  
 for regional education,  
 non-formal education  
 and lifelong learning


External expert group


S2030+ team


Participatory process



(10)In order to achieve the objectives of Strategy2030+, key measures will be defined. 


This will include identified coordinators, outputs, a timetable and, above all, clearly set 
 indicators. In addition to the key measures for the first implementation period, i.e. 2020-
 2023, the implementation section of Strategy2030+ describes the structure of the imple-
 mentation plan, basic information on the set of indicators, procedures for monitoring 
 and evaluating implementation, management procedures, the organisational structure 
 of  implementation,  and  the  risk  management  plan.  The  Guidelines  for  the  Education 
 Policy of the Czech Republic 2030+ are an annex.



Definitions 


For the sake of precision and clarity for the Czech readers, Strategy 2030+, although 
 not a legal text, prioritises terms anchored in the national legislation. Because of the 
 constraints of this strategic document, it is impossible to clarify all the existing termi-
 nological ambiguities, contexts and contradictions that arise between the various terms 
 used. 


For the sake of simplicity and readability, the text uses certain general expressions as 
 umbrella terms:


Teacher  this term includes all teaching staff according to Act No 
 563/2004 on teaching staff and amending certain acts 
 Pupil this term, depending on the context, encompasses children 


from nursery schools, primary and secondary school pupils, 
 and students of post-secondary vocational schools 


Parent this term includes all legal guardians of a child/student 
 School  the term, depending on the context, also encompasses  


school facilities 


The terms teacher and pupil are used throughout the text to refer to male and female 
 teachers and to male and female pupils. 


The specific meaning of certain terms, the understanding of which could be confusing 
 without further clarification, is explained below: 


Case management is one of the professional methods of social work. Its importance 
 lies in setting up a unified procedure among various professionals and services aimed at 
 stabilising the situation of people and empowering them to use their natural resources. 


The basic tenet is that several institutions are cooperating and their activities need to be 
 coordinated. 


Competence  means  a  complex  set  of  knowledge,  skills  and  attitudes  that  enable 
 those who have acquired it to successfully manage the tasks and situations they encoun-
 ter in their studies, work and personal life. Knowledge consists of facts and figures, con-
 cepts, ideas and theories that have been established and that support the understanding 
 of a particular area or subject. Skills are defined as the ability to perform procedures and 
 use existing knowledge to achieve results. Attitudes describe assumptions and ways of 
 thinking that enable us to act on or react to ideas, persons or situations. 


Disparity is a term used primarily to describe qualitative, but also quantitative, dif-
 ferences in education provision at both regional and individual school level. 


Overarching terms


Definitions 
Implementation



(11)Educational leader – a competent and confident educator (head teacher) who rec-
 ognises the value of education and is in line with trends in educational policy. They know 
 the state and needs of their own school and have a vision of where to direct its develop-
 ment in line with these trends. A leader who listens, communicates and collaborates to 
 find consensus in the needs of all stakeholders in the life of the school, motivates others 
 by example to strive for change, and purposefully prepares conditions for all involved to 
 experience success. A public communicator who can present a vision of change to school 
 staff, the school’s founder, parents and the community around the school. Decisive and 
 accountable in implementing strategic actions. 


Formal  education takes  place  mainly  in  schools  and  can  lead  to  the  attainment 
 of levels of education (primary and lower secondary education1, basic education, up-
 per secondary education, upper secondary education with an apprenticeship certificate, 
 secondary education with a maturita (school-leaving examination), post-secondary vo-
 cational education at a conservatory, post-secondary vocational education, higher edu-
 cation). Pre-school education, primary and lower secondary art education and primary 
 and lower secondary language education also have the characteristics of formal educa-
 tion in the Czech Republic. Its functions, objectives, contents, organisational forms, and 
 methods of evaluation are defined. 


Formative  assessment assessment  is  an  ongoing  assessment  that  provides  use-
 ful information about what the learner knows or understands simultaneously with the 
 learning process, and guides the learner towards the achievement of an objective. It en-
 ables learners to monitor their own progress, guides them to manage their learning, and 
 helps them to develop their personality in a comprehensive way. The purpose of forma-
 tive assessment is therefore to identify learners’ learning needs and to adapt teaching 
 and learning to these findings so that all learners achieve the maximum development 
 relative to their individual capabilities. 


Further education, in this document is understood pursuant to Section 2(a) of Act 
 No 179/2006 on the certification and recognition of the results of further education and 
 amending certain acts (the Act on the Recognition of the Results of Further Education). 


Under that provision, further education is defined as educational activities that do not 
 meet the characteristics of initial education, i.e. formal education in the sense described 
 above. 


Informal learning could be interpreted as a process of the spontaneous acquisition 
 of knowledge, skills and competences from everyday experiences and activities at work, 
 within  the  family  and  in  leisure  time.  It  also  includes  self-learning  where  the  learner 
 does not have the opportunity to verify their learning outcomes. Informal learning, un-
 like formal and non-formal learning, is not organised and institutionally coordinated. It is 
 generally unsystematic in nature and lacks the formative influence of a teacher. 


Key competences are the competences that everyone needs for personal fulfilment 
 and development, employability, social inclusion, sustainable living, a successful life in 
 peaceful  societies,  and  the  ability  to  cope  with  life’s  demands  with  an  awareness  of 
 the importance of health and active citizenship. They are developed within a lifelong 
 learning perspective, from early childhood and throughout adult life, through formal, 
 non-formal and informal learning in all contexts, including the family, school, workplace, 
 neighbourhood and other settings. All key competences are considered equally impor-
 tant; each contributes to a successful life in society. Competences can be applied in many 


1   In the Czech Republic, schools that provide basic education are generally divided into two levels – primary and 
lower secondary level. However, basic education is realised within one institution, as there are no separate institu-
tions for these two levels of basic education.



(12)different contexts and in various combinations. Competences overlap and are interrelat-
 ed; aspects essential to one area will reinforce competences in another area. Skills such 
 as critical thinking, problem solving, teamwork, communication and negotiation skills, 
 analytical skills, creativity and intercultural skills are integral to key competences. The 
 2018 European Reference Framework includes eight key competences for lifelong learn-
 ing: 1) communication in the mother tongue; 2) communication in foreign languages; 


3) mathematical competence and basic competences in science, technology and engi-
 neering; 4) digital competences; 5) personal, social and learning competences; 6) civic 
 competences; 7) entrepreneurial competences; 8) cultural awareness and expression. 


Literacy primarily means the ability to apply knowledge practically in a variety of 
 life situations. Improvements in basic literacy skills pave the way for successful lifelong 
 learning, and for learners and young people to succeed at school and in the workplace. 


We usually relate literacy skills to individual “subjects”. In this respect, we talk of literacy 
 in reading, mathematics and science. 


Non-formal education is aimed at the development of knowledge, skills and com-
 petences in employers’ establishments, private educational institutions, school facilities 
 (e.g. leisure education, which provides participants with activities during their leisure 
 time that focus on various fields), non-governmental organisations, memory institutions 
 (especially libraries and museums), art and other cultural institutions, science centres 
 and other organisations. Non-formal education includes some organised leisure activi-
 ties for children, young people and adults, such as courses, retraining, training and lec-
 tures. A prerequisite for the provision of non-formal education is the participation of 
 a  professional  lecturer,  teacher,  educator,  trainer  or  trained  leader.  However,  it  does 
 not normally lead to the attainment of an accepted level of education unless it is subse-
 quently recognised by a competent authority or institution. 


Service-learning learning is the most advanced stage of place-based learning, where 
 students help to solve a problem or meet a need in the community as part of their learn-
 ing. It involves interdisciplinary collaboration. Learners not only acquire new knowledge 
 and skills, but also make a practical contribution to the quality of life in the community. 


Summative  assessment means  a  final  assessment  providing  information  on  what 
 a learner has mastered at the end of a certain period (e.g. at the end of term or the 
 end of a level of education). Therefore, it is an assessment of what a learner has achieved 
 and it summarises the learner’s knowledge or the ability to use what has been learnt. 


Learners receive this assessment as a result of their learning activity. Its purpose is to 
give a definitive overview of learners’ performance or to classify learners by results. 
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“The mission from beginning  



to end should be to seek and find  a way to make it possible  



for teachers to teach less but   pupils to learn more, so that  shouting, feelings of ugliness,  and a consciousness of futile  work have no place in schools.” 



Johann Amos Comenius
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Strategic objectives



(16)Modernising the objectives and content of education and the forms and methods of 
 learning at all levels of the system, together with ensuring fair access to quality educa-
 tion and reducing inequalities in education, is a prerequisite for ensuring the full life and 
 long-term participation of individuals in society and their employability. 



Strategic objective 1: Focus education more on the acquisi- tion of competences needed for an active civic, professional  and personal life 


The original role and status of formal education is changing. The pace of technologi-
 cal, economic, social, cultural and environmental change is unprecedented. Moreover, 
 the pace of change can be expected to continue increasing. These profound transforma-
 tions have also been called the fourth industrial revolution. The skill sets required for 
 traditional and new occupations are changing. Forms of communication are also chang-
 ing. The pupils who are educated in schools today are very different from previous gen-
 erations. A particularly common socialising feature of this generation is the use of digital 
 technologies and absolutely unlimited access to a huge amount of information, which, 
 however, needs to be critically evaluated and further worked with. This is also linked to 
 a change in the form of social contacts, which often results in a deficit in the fulfilment 
 of social needs. These and many other trends present us with new challenges, signifi-
 cantly different from those we have encountered so far. 


Long-term trends are leading to the need to transform not only the educational land-
 scape, but also educational content and the ways in which it is delivered. Education in 
 the sense of working with knowledge focuses less on memorising and more on under-


Vision


Changes in society 


Changes in education 



Strategic objectives



The implementation of Strategy 2030+ will lead to the creation   and development of an open education system that responds  



to the changing external environment and provides relevant   educational content over a lifelong perspective. 



The goal of education in the next decade is to nurture an   individual equipped with basic and indispensable skills and  



motivated to make the most of his or her potential in   a dynamically changing world for the benefit of his or her own  



development, for the benefit of others, and for the benefit  

of the development of society at large. 



(17)standing, using and interconnecting, developing literacy and increasing competences. 


Teachers will focus their primary attention not only on pupils’ knowledge of the content 
 of their subject and on learning by rote, but also on more challenging tasks requiring 
 deeper understanding and practical application, as well as on pupils’ ability to collabo-
 rate and find shared solutions. Pupils need to be able to respond to the challenges of the 
 present and, especially, the future, and together we will help them to be able to apply 
 and use the knowledge, skills, attitudes and values they have acquired both in and out 
 of school. However, they should be able to achieve these skills in cooperation with and 
 with respect for others. 


A factor related to the above is the urgent need to innovate content and method at 
 all levels. The common goal must be to achieve higher levels of key competences and 
 literacy for all children and adults. We will therefore support the introduction of new and 
 innovative methods in education in all types of schools and out-of-school institutions 
 throughout the country. We will pay special attention to teachers and educational lead-
 ers. These are the key stakeholders in the planned transformation of education.


We will strengthen the education system to cope with external changes and respond 
 flexibly to the changing educational needs of pupils. The system will use modern tech-
 nology to achieve newly set educational goals. It will enable pupils to acquire compe-
 tences, i.e. knowledge, skills and attitudes that are interconnected and comprehensive, 
 which they will use in their personal, civic and professional lives. We will create condi-
 tions for the development of digital learning for all pupils and teachers in order to raise 
 their level of competence in the use of digital technologies, computational thinking and 
 digital literacy. 


The consequence of this change will be to avoid information overload. The curricu-
 lum will be discussed with the aim of deeper understanding, in a broad context, without 
 a lot of superfluous knowledge and information. This will enable teachers to discuss the 
 material sufficiently and allow pupils to understand the information and apply it in real 
 situations. All primary and lower secondary schools will have model school curricula, ap-
 propriate conditions, and the support needed to implement change.


Effective central support available to every school, head teacher, teacher and pupil is 
 essential for success. However, the strongly decentralised education system in the Czech 
 Republic will continue to retain a useful degree of autonomy, both in the design and 
 implementation of school curricula and in the management of the educational process. 


In this respect, it is essential to ensure a concentration of professional capacities locally, 
 including the involvement of experts in the field, whose main aim will be to provide 
 and coordinate methodical support to schools, to promote their cooperation, mutual 
 communication and the sharing of experience. We will focus on taking concrete steps to 
 reduce the administrative burden on head teachers and teachers so that they can devote 
 themselves fully to the pedagogical process. 


In the context of innovations in content and changes in the organisation, methods 
 and forms of education, we will ensure that there is sufficient support for initial and 
 continuing education and the professional training of teachers and head teachers.  


A basic prerequisite for the successful modernisation of education is the adoption of 
 a competence-based approach to pupils’ education, especially by teachers. The compe-
 tence-based curriculum will be based on updated key competences, taking into account 
 the Council of the European Union’s recommendations on key competences for lifelong 
 learning. The Framework Curriculum for Primary Education will include, among other 
 things, a definition of attainment outcomes for each period (nodal points) and the core 
 outcomes and further development outcomes linked to them.


Innovation of education  
 content and method 


Further development  
 of digital education


Dealing with  
 the curriculum  
 overload


Engaging with experts  
 in the field 


Competence-based  
curriculum 



(18)We  will  align  changes  in  the  content  of  education  with  a  method  for  their  verifi-
 cation. Tools will be developed to assess the competences achieved. Together, we will 
 ensure that, for example, entrance and maturita examinations also focus more on test-
 ing literacy and key competences. The aim is not for pupils to prepare for exams during 
 their education, but for exams to verify the extent to which pupils have mastered the 
 outcomes set out in the Framework Curriculum. Only then can real change in schools be 
 expected. Continuous and systematic verification of knowledge and skills, both at school 
 level and at the level of the education system as a whole, will be a prerequisite for sub-
 sequent decisions that will help to improve the quality of education for each pupil and 
 for the education system as a whole. 


Beyond the scope of summative assessment, we will strengthen the use of formative 
 assessment, which focuses on each pupil’s progress, supports the learning process, leads 
 to pupils’ taking responsibility for their own results, and paves the way for achievement. 


The above requires a necessary improvement in the conditions for pedagogical work in 
 schools, the use of pedagogical diagnostics and the corresponding educational strate-
 gies. 


We will adapt the education system so that it is able to adapt adequately to the dy-
 namic environment and progress associated with the development of new technologies, 
 digitalisation and internationalisation. We will strive to raise the level of digital skills and 
 computational thinking, or digital competences. Critical and responsible use of digital 
 technologies in and out of the classroom is important. Education will include information 
 and data literacy, communication and collaboration, media literacy, digital content cre-
 ation, safety in the online environment, as well as problem-solving and critical thinking. 


In view of the changing environment and social developments, in the framework of 
 our support for initial and continuing education we will strengthen civic education, which 
 aims to equip citizens with the competences needed for responsible life in a democratic 
 society, i.e. the skills and knowledge to advocate and promote democratic values and 
 attitudes, protect human rights and develop civic cohesion. Civic education will guide 
 pupils to mutual respect and tolerance, to critical thinking and to an active interest in 
 public affairs and life around them. 


We  will  develop  students’  ability  to  act  as  responsible  citizens,  to  protect  human 
 rights and sustainable development, and to participate fully in civic and social life based 
 on an understanding of social, economic, legal, environmental and political concepts and 
 structures, as well as an understanding of global development and sustainability. Media 
 literacy, the ability to reflect on oneself, to manage time and information effectively, to 
 work in teams and to have an awareness of diversity and cultural identities in Europe and 
 the world are also essential. 


In addition to teaching methods, we will adapt and transform the structure of the ed-
 ucation on offer. We will ensure better continuity and coherence between the different 
 levels of education and a higher degree of integration between formal and non-formal 
 education. In our dynamically changing world, we all need to develop our general and 
 professional skills throughout our lives. That is why we will also focus on promoting and 
 innovating vocational education. Equipping pupils with competences for lifelong learn-
 ing during their initial education is essential. We will support flexible pathways for life-
 long learning, enabling everyone to participate in it and add necessary skills, knowledge 
 or qualifications at any time in their lives. 
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Strategic objective 2: Reduce inequalities in access to quality  education and pave the way for the maximum development  of the potential of children, pupils and students 


Despite significant progress in removing many formal and informal barriers, inequali-
 ties in education are a persistent feature of the education system and one of its long-
 term problems. The Czech Republic is one of the countries with the greatest educational 
 inequalities, manifested by the strong dependence of educational outcomes on the so-
 cial status of parents, significant differences between the results of pupils from different 
 schools and regions, and low intergenerational mobility in education, which is caused 
 by the low ability of the education system to balance the social status of families and 
 motivate pupils to achieve higher levels of education.


Consequently,  a  relatively  high  number  of  pupils  achieve  very  low  levels  of  basic 
 types of literacy at the end of the lower secondary level of education. Growing regional 
 disparities  in  regional  education  can  be  documented  through  individual  indicators  of 
 the education system (e.g. field of education structure, the characteristics of teaching 
 staff, drop-out rates) and in the education outcomes themselves from both blanket and 
 sample surveys. The external differentiation in education is also exacerbated by the lim-
 ited quality of some parts of the education system and a lack of individualisation. These, 
 among other things, contribute to the departure of aspiring pupils to multi-year gymna-
 siums or away from the public education system. 


Another reason for the poorer results of some regions and schools and the contin-
 uously widening inequalities in the quality of education between regions and schools 
 is the significant shortage of qualified and high-quality teachers in specific areas and 
 schools. 


The education system will provide equitable opportunities for access to quality edu-
 cation for all pupils. We will continue to strive for a common environment and to pro-
 vide for the educational needs of all pupils regardless of their personal characteristics or 
 socio-economic circumstances. We will improve the quality of education in schools and 
 regions that are lagging behind other parts of the education system and support teach-
 ers in developing the potential of all pupils. 


In schools, we will purposefully individualise teaching and introduce didactic practic-
 es to enable the education of diverse groups. We will significantly strengthen teachers’ 


competences in innovative forms and methods of work that take gender equality into 
 account, with an emphasis on factors specific to girls’ and boys’ education. 


We will make changes to support individualisation in education by revising the frame-
 work curricula, making it possible to differentiate teaching according to pupils’ needs, 
 and by providing training and mentoring for teachers. In this way, and in close connec-
 tion with Strategic Objective 1, we will improve the conditions for quality pedagogical 
 work at schools. We will strengthen formative assessment methods in schools, as these 
 promote learning and encourage pupils to take responsibility. Assessments will focus on 
 pupils’ outcomes, not personality, and will be based on target setting and the monitoring 
 of “evidence of learning”. 


We will specifically target some of our financial and non-financial support at strength-
 ening and improving the quality of teaching staff in underperforming regions and schools. 


In order to avoid early selectivity and the departure of large numbers of pupils for 
 multi-year gymnasiums, we will improve the quality of teaching and strengthen the op-
 portunities for its individualisation at the lower secondary level of education. This will 
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(20)facilitate  better  quality  education  for  diverse  groups  and  the  optimal  development 
 of each pupil’s potential. We will provide greater financial and methodical support to 
 schools with a concentration of pupils from disadvantaged backgrounds, in particular 
 to ensure funding for support activities and programmes. 


We will reduce the drop-out rate and create conditions for early leavers to achieve 
 qualifications. At the same time, we will reduce the number of pupils achieving very low 
 levels of literacy and strengthen the quality of education in schools and regions with 
 a high proportion of such pupils, thereby reducing inter- and intra-regional disparities 
 in educational achievement. 


We will create opportunities for all pupils to experience educational success, regard-
 less of their socioeconomic and family background, health condition or any other disad-
 vantage. 


Pupils who have previously participated in pre-school education perform better in in-
 ternational and national surveys. Therefore, we will increase participation in pre-school 
 education for children aged 3 to 4 years. Nursery school education is a distinctive educa-
 tion that accompanies a child through their developmental stage of life. It is appropriate 
 that it should start early, focusing on the development of competences important for 
 success in the next stage of education and on the development of children’s social skills. 


It is also imperative to involve families in the education process. We will promote 
 parental responsibility in care and education, as well as a parental role in education. 


Cooperation between the family and the school clearly works to the benefit of the child, 
 so we will strengthen this cooperation, both by educating teachers and by providing me-
 thodical support to school councils, improving information and increasing mutual trust. 


Schools and teachers need to be professionally trained to communicate effectively with 
 parents. Parents are an integral part of the school community and it is beneficial for 
 them to be involved in selected decision-making processes and to understand the posi-
 tion of all stakeholders in the education system, and their rights and responsibilities. 


This understanding and cooperation helps to prevent conflict and meet the needs of 
 particular families. In the interministerial field, we will focus on the early awareness of 
 parents of children and pupils from disadvantaged backgrounds so that they realise the 
 importance of pre-school and quality primary and lower secondary education and, by 
 cooperating with the school, support their children on the path towards developing the 
 competences they will need in life.
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who is being educated is educated for  a lifetime, so as to prevent his falling  and degenerating”. 



Johann Amos Comenius
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of humanity, where the young and  crude are made to receive the full  true contours of education, so 



that they may not remain stumps,  but become living images of God,  creatures most like the Creator.”



Johann Amos Comenius 
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Strategic line 1: Transforming the   content, methods and assessment   of education
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(26)The  organisation  and  method  of  education  in  the  Czech  Republic  still  reflects  the 
 needs of the past rather than the future. Strategyaims to develop an education system 
 that enables pupils to acquire competences that are useful in personal, civic and profes-
 sional life. 



1.1  Transforming the content, methods and forms of   education 


Considering the significant changes in society caused by dynamic developments, it 
 is necessary to adapt the content, methods and forms of education to these develop-
 ments. At the same time, it is crucial to find ways to motivate pupils internally, to teach 
 them to work systematically with error and, last but not least, to create conditions that 
 enable the individualisation of education in an effort to develop the potential of all pu-
 pils. In order to create time for teachers’ work, deeper understanding, repetition and 
 mastery of the material, or for the individualisation of teaching, it is necessary to focus 
 on  the  expected  outcomes  of  the  framework  curricula  with  the  aim  of  changing  the 
 structure of the curriculum to reduce its overall volume. 


The purpose of moving away from a broad body of expected knowledge is to foster 
 the ability to understand issues in a deeper context, as opposed to the current informa-
 tion overload. The curriculum is too broad and contains a lot of redundant knowledge 
 and information. Teachers do not have time to cover the required content and pupils do 
 not have sufficient space to acquire the knowledge, understand it in context and apply 
 it to real situations. This leads to pupils not being able to really understand the material. 


Therefore, it is necessary to develop a modernised, coherent and, above all, clearly 
 defined curriculum content for the different educational areas and cross-cutting themes 
 at different levels of formal education that better describes the relationship between 
 a given educational area and the expected learning objectives or outcomes, and enables 
 an appropriate pedagogical strategy to be selected. An emphasis will be placed on the 
 use of knowledge for creative activities and teamwork. Linking the disciplines of science 
 and mathematics and applying them in practice will develop pupils’ critical thinking and 
 understanding of the principles of entrepreneurship and environmental issues. We will 
 create conditions for schools to be able to implement learning outside the school (in the 
 village, in the countryside, etc.) and to visit a wide range of institutions where, by link-
 ing areas of education to real life and offering interaction, they can take advantage of 
 a range of opportunities not only to gain contextual knowledge but also to develop skills 
 and gain practical experience. In addition to research and project-based learning, there 
 is also an opportunity to use creative learning methods and STEM concepts. In addition, 
 the use of these methods in pupils’ education has a strong motivational overlap with 
 lifelong learning. 
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(27)In view of the planned revision of the curriculum, it is necessary to prepare and suf-
 ficiently support schools that are to see their current teaching method transformed in 
 connection  with  the  modernisation  of  the  content  of  education.  A  key  competence-
 based approach needs to be adopted. Its widespread and sufficient adaptation in educa-
 tion has not yet been successful, mainly because of insufficient support for head teach-
 ers and teachers, both in the development of school curricula and in the modernisation 
 of educational methods and forms. We will also focus on the overall modernisation and 
 equipping of schools. A school must be a place responding to the technological and so-
 cial changes associated with global megatrends and the concept of the fourth industrial 
 revolution, while taking into account the requirements of sustainable development. 


1. Revise the curricula 


The revised framework curricula will be based on the existing framework curricula 
 while maintaining their basic structure and concepts. The two-tiered curriculum, i.e. at 
 the  level  of  the  framework  curriculum  and  the  school  curriculum,  will  also  be  main-
 tained. The revision of the framework curricula brings an opportunity to adapt the cur-
 riculum  and  redefine  core  and  further  developed  curriculum.  The  primary  and  lower 
 secondary education curriculum includes a lot of content, not all of which is intended to 
 be part of the common core curriculum. Therefore, the content of the curriculum will 
 be assessed and revised where necessary. The framework curricula will be updated on 
 an ongoing basis (in cycles, taking into account the need not to increase the administra-
 tive burden on schools) so that the content and objectives of education truly reflect the 
 educational needs of pupils. Teachers and other education professionals will be involved 
 in their development and updating. 


The expected outcomes of the Framework Curriculum for Primary and Lower Second-
 ary Education will be defined for the nodal points in years 3, 5, 7 and 9. In years 5 and 9, 
 the outcomes will be mandatory. In years 3 and 7, only the outcomes in Czech language 
 and literature, mathematics and a foreign language will be mandatory. Other outcomes 
 at these nodal points will be recommended. Compared to the current situation, there 
 will therefore be a nodal point in year 7, which, as now in year 3, is primarily intended 
 to be a tool for the early identification of risks and subsequent targeted support for in-
 dividual pupils. Among the expected outcomes of the framework curricula, a distinction 
 will  be  made  between  so-called  core  outcomes,  defining  a  common  minimum  for  all 
 pupils, and further development outcomes, which will be the basis for individualising the 
 education of everyone according to their aptitudes and interests and facilitating effec-
 tive support for talented and gifted pupils. At the same time, the proportion of optional 
 lesson time that schools can use to focus on learning areas of further development, e.g. 


in the form of separate modules, will be increased. 


In order to improve the quality of teaching and to reduce the burden on teachers, the 
 revision of the framework curricula will entail updates of the expected outcomes in or-
 der to significantly reduce the volume of overall learning content of the school curricula. 


This reduction is also a prerequisite for creating time in the pedagogical process that will 
 allow teachers to draw on a variety of appropriate forms and methods of teaching, en-
 abling pupils to achieve a deeper understanding in a broad context. We will update the 
 curriculum in the various learning areas and subjects by structuring it into core, further 
 developed and optional learning to enable pupils to acquire key competences. The con-
 tent of education must be proportionally challenging in relation to the pupils’ develop-
 ment, linked between the levels of education and balanced between the different areas. 


2. Ensure support for the implementation of the revised curriculum 


The aim of the revision of the framework curricula is to create a curriculum that re-
 sponds to current trends in society with the intensive support of schools and teachers. 


As part of the preparations for the Framework Curriculum for Primary and Lower Sec-
 ondary Education, model school curricula will be developed. 
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(28)Each primary and lower secondary school will be able to decide whether to use cen-
 trally-developed model school curricula or to draw up its own programme with effective 
 support. This will give sufficient freedom to schools that are innovative or operate under 
 specific circumstances, while providing support to those schools that do not have the 
 capacity to develop their own curriculum. 


Beyond the scope of support for the creation of school curricula, practical and me-
 thodical  classroom  aids  (teaching  materials,  digital  learning  resources  and  classroom 
 aids, including methodical support on how to work with them) will be developed. These 
 will  be  directly  usable  in  teaching  and  aimed  at  actually  mastering  the  core  learning 
 outcomes. This form of support will be complemented by the in-depth and intensive me-
 thodical support necessary for the actual adoption and practical mastery of the revised 
 curricula. 


3. Reinforce the competence-based approach in education 


It is essential for the innovated framework curricula to retain a competence-based 
 approach to education while being feasible and understandable for teachers. To date, 
 the implementation of the competence-based model in education has not been success-
 ful due to the lack of a clear definition of key competences and insufficient support for 
 head teachers and teachers. It is therefore necessary to update key competences, taking 
 into account the EU Council Recommendation of 22 May 2018 on key competences for 
 lifelong learning. 


The definition resulting from this step will make it possible to refine the terms of 
 reference for the development of curricula that reflect changes taking place in society. 


The  selection  of  a  competence-based  approach  will  also  support  and  strengthen  the 
 continuity of the different levels of education, enable better interconnection between 
 formal and non-formal education, and develop pupils’ competences for lifelong learning, 
 a prerequisite for long-term participation in society and employability. At the same time, 
 a competence-based approach must not mean moving away from knowledge, but, in-
 stead, supporting pupils’ ability to apply this knowledge in practice in different contexts 
 and conditions. 


4. Support the individualisation of education 


At the same time, the transformation of the content and methods of education will 
 create sufficient space for the individualisation of teaching. In order to make education 
 more effective and develop the potential of all pupils in mainstream education and to 
 meet the strategic objectives, we will promote the individualisation of teaching and the 
 increased use of didactic practices that enable the education of heterogeneous collec-
 tives. The development of the individualisation of the educational process can be sup-
 ported, among other things, by the greater integration of digital technologies into teach-
 ing, as well as by more space for learning in the real world outside the school – in the 
 community, institutions, companies, the countryside, etc. It is also necessary to make 
 greater use of formative assessment to support the learning process and take responsi-
 bility for self-learning.  



1.2 Innovation in education 


Experience from successful education reforms shows that we need to start with what 
 works, i.e. by using examples of good practice. In order to ensure that all pupils acquire 
 a sufficient and comparable level of knowledge, skills and competences, it is essential 
 that  the  range  of  methods  and  forms  of  learning  be  sufficiently  diverse  to  allow  for 
 a personalised approach. At the same time, it should be accepted that the effective-
 ness or relevance of particular approaches may vary, depending on the specific condi-
 tions. Similarly, it is essential to ensure conditions for the systematic evaluation and dis-
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(29)semination of innovations. The advantage of our education system is that schools enjoy 
 a high degree of autonomy, which is favourable from the point of view of innovation 
 and experimentation. 


In educational innovation, it would be appropriate to consider, for example, the qual-
 ity curricula offered by memory, arts and other cultural institutions, or institutions pro-
 viding environmental or research-based education, locally embedded and service-learn-
 ing,  and  outdoor  learning.  These  innovations  should  be  encouraged,  interlinked  and 
 integrated into learning not only in schools, but also in real natural and social settings. 


1. Create conditions for innovation 


Innovative projects should be viewed as a “laboratory” in which new educational ap-
 proaches are piloted that can benefit the whole system in the future. Entry conditions 
 will be set and the scope of the pedagogical experiment will be defined, including the 
 limits of possible deviations from existing regulations. The contribution of pilot projects 
 and pedagogical experiments to improving the quality of education will be monitored 
 and evaluated, and proven innovations will be disseminated to other schools, especially 
 by sharing examples of good practice. 


2. Promote innovation and the dissemination of good practice 


Methodical and financial support will be given to systematically interlink innovative 
 schools with others. High-quality innovative and inspiring schools will become local cen-
 tres of innovation and will help to introduce innovation and transfer examples of good 
 practice to other schools. The education system must reap the benefits of successful 
 examples of innovation and encourage their widespread dissemination. This is where 
 the central support unit could play a key role. 


3. Promote principles of sharing 


In order to make improvements in the quality of education a common practice, it is 
 necessary to create a system of support for mutual cooperation between schools and 
 professional sharing between teachers, not only in the field of didactics and methodical 
 guidelines. The cooperation of schools and individual teachers, as well as the sharing of 
 experiences, both positive and negative, helps to overcome obstacles and contributes to 
 more uniform improvements in quality at all schools. The sharing of staff, facilities and 
 equipment can be an effective tool in reducing inequalities and maximising the use of 
 resources, whether in the form of shared jobs, specialist classrooms, sports facilities or 
 didactic materials and know-how. 



1.3 Evaluation in education 


Day-to-day life in schools is often more influenced by the way final assessments are 
 carried out than by the educational goals set. Pupils and their parents naturally want 
 good grades (and not only) in their end-of-year reports. Parents expect the school to 
 prepare pupils well for upper secondary school, university or maturita exams, and they 
 want to know how their school compares to others. Schools have to cope with these 
 expectations. Therefore, the assessment processes set up and the ways in which knowl-
 edge is tested have a major impact on what is taught in schools. For this reason, continu-
 ous assessment needs to be developed in an innovative way and the concept of a single 
 entrance examination and the common part of the maturita examination needs to be 
 changed so that it tests to a much greater extent how much pupils have assumed the 
 competences set out in a particular curriculum. 


In the Czech Republic, discussions about the content of education and the way in 
 which educational results are verified have often been held separately. The two areas 
 are also separated institutionally. We need to bridge this gap. The formulation of the 
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(30)required content must always go hand in hand with the search for a way of verifying the 
 extent to which pupils have mastered the content.


The verification of educational progress must become part of the daily pedagogical 
 process. If we want to improve pupils’ learning, we need to continually improve work 
 and development of teachers. Unless the teacher is able to assess the extent to which 
 pupils are achieving their learning goals, or at least getting close to them, any change is 
 effectively random. In contrast to assessments of knowledge, the assessment of progress 
 towards competences is more difficult and teachers need to be given useful support in 
 this regard. One of the desired changes is the way of working with an error. An error 
 should not be seen as a reason for punishment but as a natural part of the process of 
 learning, finding solutions and learning effective practices. 


In the Czech education system, there is a large gap between schools regarding their 
 expected outcomes. In order to improve the quality of the whole system, sufficient and 
 formative feedback on the quality of the school’s work and operational, focused and 
 intensive support for schools facing problems in meeting the Quality Schools criteria is 
 necessary. 


Continuous and systematic verification of knowledge and skills at the level of spe-
 cific  pupils  and  the  school  itself  is  essential  in  order  to  take  measures  that  will  help 
 to improve the quality of education for each individual. Summative assessment serves 
 a specific purpose; and therefore, occupies an important place in education. Neverthe-
 less, the use of formative assessment, which contributes effectively to pupils’ educati-
 onal progress and the development of their competences, should be encouraged most 
 of all. The forms and methods of assessment in education are evolving, and trends in-
 clude, for example, an increased emphasis on self-assessment of pupils and teachers, 
 which is often non-binding and informative and serves to enhance self-reflection, port-
 folio assessment, and the use of digital technologies as a tool to facilitate and stream- 
 line assessment in education. 


We will ensure the gradual introduction of formative feedback in all schools, with 
 a priority focus on the primary level of education. Where schools keep to a summative 
 assessment of outcomes, formative feedback will be used in parallel. 


We will provide schools with maximum methodical support in implementing forma-
 tive assessment, whether in the form of support materials, teacher training or methodi-
 cal support for staff. An integral part of the transformation of educational assessment in 
 schools will be educating parents and informing them about the principles and benefits 
 of formative assessment so that they understand and accept its introduction into the 
 everyday life of schools.


1. Introduce verification of the achievement of outputs at nodal points 


An essential part of the school’s curriculum work is the ongoing verification of the 
 achievement of expected outcomes and the educational progress of pupils. At the same 
 time,  regular  verification  of  the  achievement  of  the  outcomes  set  by  the  framework 
 curricula at school level also presents a means of providing feedback for a particular 
 school and for managing the effectiveness of the education system. Verification of the 
 achievement of the recommended outcomes in years 3 and 7 will be in the competence 
 of the individual school and will be used to monitor pupil’s performance and for forma-
 tive feedback, as a tool for identifying risks and early support. Schools will be able to use 
 sets of verification tasks and other tools such as coursework, pupil portfolios, etc., for 
 verification. 


Verification of outcomes in years 5 and 9 will be carried out in all schools in only three 
 subjects (Czech language and literature, a foreign language, and Mathematics and its 
 applications). The potential of this tool will be used by the schools themselves, primarily 
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(31)as feedback to help them on their way to the quality implementation of the framework 
 and school curricula. In an anonymised form, it will also be used to monitor the effective-
 ness of the education system, but not to compare individual schools. It is necessary to 
 identify systemic risks early and provide targeted support to schools. Verification of the 
 mandatory outcomes in the three priority areas of education in year 5 will be ready by 
 2023. Blanket verification in year 9 will take place for the first time after four years since 
 the start of verification in year 5. 


2. Change the concept of the single entrance examination 


The content and form of entrance examinations will be adjusted in correspondence 
 with the revised Framework Curriculum for Primary and Lower Secondary Education and 
 to reflect the competence-based concept of the curriculum as a whole. 


Head teachers will be encouraged to use other assessment options within the school-
 based part of the admission procedure (pupil portfolios, aptitude tests, profile tests, etc.). 


After the introduction of blanket verification in both years 5 and 9 and an evaluation 
 of its functionality, options for the organisation of pupils’ admission to secondary educa-
 tion will be considered.


3. Change the concept of the maturita examination


The state maturita examination will be kept as a means of standardisationing out-
 comes. The basic version of the didactic tests will set the minimum knowledge and skills 
 baseline to be achieved by each pupil enrolled in the study programme with the ma-
 turita examination. The maturita examination as a whole will reflect more closely the 
 competence-based model of education. The distribution of state maturita examination 
 assignments will be computerised. 


Head teachers will be supported in the conception and implementation of the inter-
 nal (school-based) part of the maturita examination. The aim of the school-based part 
 of the maturita examination is to comprehensively verify how pupils have mastered the 
 outcomes of the curriculum, with an emphasis on the competence-based concept. Ap-
 propriate forms include coursework, pupils’ portfolios, practical parts of maturita exami-
 nations, etc. 



1.4 Digital learning 


Education plays a key role in the transformation of the economy and society influ-
 enced by the development of digital technologies. The relationship of pupils and teach-
 ers to digital technologies is an important factor in the educational process. While pupils 
 today make extensive use of digital technologies, the aim is for them to be able to use 
 their knowledge and skills responsibly, independently and appropriately in the context 
 of education, work or play. In the digitalised world of the 21st century, it should be given 
 that pupils are able to search, sort and critically evaluate information. They need to be 
 able to take advantage of the opportunities of the digital environment, but at the same 
 time be prepared for the risks of using digital technologies. In this process, the teacher 
 is the one who will show pupils the upsides and downsides of using information technol-
 ogy and the risks involved, and teach them how to use it to obtain relevant information. 


The suitable and age-appropriate use of digital technologies should be a matter of 
 course in all areas of education. It should become a meaningful part of the teaching 
 process and promote both computational thinking and digital literacy among pupils. The 
 teaching of Informatics itself should not be limited to the principles of digital technolo-
 gies, but should be a prerequisite for the effective application of digital technologies in 
 all areas. 
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(32)In the context of the rapidly advancing digitalisation of society, a crucial task appears 
 to be the educational process’s focus on the development of skills that are unlikely to 
 be replaced by automation in the medium term, and to develop unique skills that can 
 be used in positions with high added value. Complex skills, multidisciplinarity and com-
 putational thinking will become increasingly important. Considering the momentum of 
 the changes, the education system must also be flexible enough to focus on developing 
 knowledge and skills that will be applicable to the future, rather than the current, labour 
 market. 


Thanks to the technological trends affecting education, teachers can improve the ef-
 ficiency and quality of teaching, but also more easily develop innovative methods and 
 forms of education. In order to introduce technology and innovation into classrooms, it 
 is necessary to ensure appropriate conditions in terms of hardware – equipment, soft-
 ware  and  the  applications  of  the  infrastructure  (safe  capacity  electrification,  internal 
 connectivity, external connectivity) and maintenance. 


1. Ensure the promotion of digital literacy for all pupils 


The transformation of the content of education towards digital literacy and compu-
 tational thinking, or the use of digital technologies and resources in general, must not 
 be limited to the teaching of information science or related areas, but will become an 
 integral part of education as a whole. Methodical support will be provided to teaching 
 staff for the application of digital technologies in all disciplines across educational areas 
 as a natural part of primary, lower and upper secondary education. 


2. Support the digital competences of all teachers 


The support of teachers is a condition for the transformation of the content of educa-
 tion and the quality of education in general. As the role of the teacher is irreplaceable in 
 the development of digital education, we will place an emphasis on strengthening the 
 digital competences of teachers, both during their teacher training and subsequently 
 in their further education. It is also necessary to support mentoring and the sharing of 
 good practice when integrating digital technologies into the teaching practice. Support 
 will be given to activities that strengthen teachers’ abilities to work with a variety of digi-
 tal learning resources, to plan and implement the use of digital technologies at different 
 stages of the learning process, to work responsibly with digital content and to build and 
 develop pupils’ digital competences.  


Technology should be a tool for developing new methods and forms of education and 
 assessment. We will strive to increase the effectiveness of teaching through technology 
 and to truly integrate digital technologies into communication with pupils. Technology 
 will be used to adapt teaching to the pupils’ individual needs and to make didactic prac-
 tices more effective. This transformation will be carried out through methodical support 
 for teachers and the creation of appropriate conditions. 


Teachers and pupils will be assisted by digital tools for the individual assessment of 
 learning outcomes, as well as for self-assessment. We will support platforms that enable 
 pupils to gain greater learning autonomy, as well as the individualised development of 
 their potential. The information and data generated by the new tools will be used to 
 evaluate school curricula (i.e. the achievement of learning outcomes) and as a source of 
 information on the training needs of teachers (i.e. a basis for further training to support 
 the achievement of better learning outcomes). 


3. Reducing inequalities and preventing the digital divide 


Pupils who do not have sufficient digital competences, access to digital technologies 
 or internet access are at risk of digital exclusion. It is incumbent on the education system 
 to close the digital divide among pupils, regardless of their socio-economic, health or 
 other disadvantages, by promoting non-discriminatory access to quality education and 
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